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Introductions: Your selves and your communities
Review of the research on asset-based and place-based
teaching
Getting linked: How we connected and integrated our
assets, content and learning in our SOC-ESL cluster class
Brainstorming session: Conntecting and integrating the
assets, content and learning around the communities of your
students

Introducing your self


What neighborhood and/or city do you live in?



What school do you teach at?

Introducing your community
●

How do you define your community?

●

What are the assets of your community?

●

What are the critical issues facing your community?

Chelsea

Chinatown Boston

Our BHCC Findings on Best Practices for
ELL Students
●

●

●

●

Institutional Support: ELL students succeed when they are supported by all
faculty and staff and there exists close collaboration between content faculty
and ESL faculty.
Student Perceptions: ELL students succeed when they see their ESL teachers
and the ESL Department as advocates, supporters and a resource.
Teacher Attitudes and Approaches to Learning: ELL students succeed when
instruction is based on students communicating and negotiating meaning rather
than on their demonstrating knowledge of the standard language.
Curriculum: ELL students succeed when the curriculum is driven by challenging
academic content through linked content classes and other classes that
support students in 1) making personal connections between academic content
and their lived experiences and 2) entering into the academic life of the college.

Best Practices in ELL Curriculum
Design
Asset-based
●

●

●

●

●

●

The learning of language and content is integrated
through thematic classes and linked classes.
ESL materials are authentic, content-rich, challenging and
support critical thinking that supports students in engaging
with big questions that matter beyond the classroom.

●

●

Scaffolding is used to support students in engaging with
challenging academic content.
Students see themselves in the ESL curriculum and
content, and they are supported in making connections
between their personal experiences and the academic
content.
Classes are collaboratively designed and taught.
Curriculum is connected to students' community and
students apply what they are learning in real-world
settings.

●

●

●
●

Deficit-based / Remedial
ESL classes are taught as stand-alone
classes with unrelated content. Language
must be mastered before students can move
onto academic content.
ESL materials are simplified and content
serves as background to teach discrete skills
as well as lexico-grammatical issues.
ELL students are seen as incapable of
engaging with challenging academic content.
Curriculum and content does not connect
with students' lived experiences.
Classes are taught and designed in isolation.
Curriculum does not connect to students’
communities and learning is confined to the
classroom.

Best teaching practices: Collaborative and
place-based teaching around critical issues

Collaborative-taught learning communities and place-based
teaching have both been identified as two high impact teaching
practices that lead to improved student retention. (Kuh, 2008).
Similar results have been found when the curriculum supports the
students in analyzing real-life problems that they must confront
outside of school (Fogarty, J. & Dunlap, L, 2003).
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Integrating assets, content and learning
in our SOC-ESL cluster class
●

Linking our assets, passions and stories

●

Collaboratively learning and developing the content

●

Defining major assessments (2 essays)

●

Integrating and scaffolding assignments

Our assets, passions and stories
Aurora

Jeff
●

●

●

●

Content-based instructor with integrated
skills approach to teaching ESL
Passion for integrating ESL content
around assets and critical issues of
students

●

●

●

Resident of Chelsea and engaged in
community efforts to keep it affordable
Interest in sociology and research
around gentrification

●

Sociology professor skilled in
experiential learning
Community connections in
Chelsea and Chinatown
Experience in leading guided
field observations and
interviews
Immigrant and international
student experience

Our Cluster Description: Community
Building, Engagement, and Transformation
Community sustainability is a hot topic in Sociology. One model for exploring
community sustainability is that of a triangle with the 3 points representing economy,
equity, and the environment. In this class you will explore and analyze some of the
tensions and connections between these 3 points by researching and visiting
Chinatown and Chelsea, two urban areas that are experiencing a massive wave of
gentrification - a process of displacement of working class people by people with more
money - which is threatening the sustainability of these neighborhoods. In addition to
these Boston urban areas, your own neighborhood will be the backdrop of your
learning in this class where you will learn concepts such as culture, social location,
gentrification, social stratification, and forms of social change and then apply this
learning through carrying out research in your neighborhood. Through your learning
and application of introductory sociology concepts, you will learn about and share your
analysis of community sustainability efforts to improve Boston communities, including
your own neighborhood. A final goal for this class is for you to better understand the
resources and assets of your own neighborhood.

Reviewing the literature

Our model for analyzing
community sustainability

Identifying and Incorporating
Community Assets into Class Content
●

Connecting with community-based organizations

●

Incorporating media from the community as class content

●

Highlighting community spaces and businesses with
connections to the ethnic groups in the neighborhood

Chinatown Boston

Showcasing voices from the
community

Supporting students in analyzing asset-based &
deficit-based representations of communities
TALE of two cities:
As Chelsea gentrifies, it still struggles
with poverty, addiction and homelessness
Boston Globe Jan 17, 2016
CHELSEA -- It's just after 9 a.m. in
Bellingham Square. A woman in a pink
sweatshirt, bent over at the waist, sways back
and forth in the middle of McDonald's,
pausing her drug-induced dance to zero in on
a ketchup packet before lurching out the door.
No one pays much attention; it's a common
scene here in the heart of downtown Chelsea,
a magnet for addicts, alcoholics, prostitutes,
and the homeless….

A tradition that means even more:
A Chelsea community reenacts the story of Mary and
Joseph and talks about their hopes, fears
Boston Globe

5 Dec 2016

CHELSEA -- This year, Christianity's first story seems to mean
even more.
For hundreds of years, Latino churches around the world have
reenacted this quest on each of the nine nights before
Christmas. The processions, called Las Posadas -- The Inns -end with strangers finding the welcome Mary and Joseph did
not, as honored guests in a parishioner's home, where they
gather to pray and sing and eat together.
On a Saturday night, members of San Lucas church in
Chelsea, joined by those from other Episcopal churches in
Westwood and Mattapan, trudged up a steep, snowy hill,
holding each other to avoid slipping...

Essay 1 Assignment: Learning to
be part of the neighborhood
Overview: In this 500-1000 word essay, you will discuss an experience you had in your
neighborhood in the US that caused you culture shock. You will then reflect on how that experience
helped you learn the values of your neighborhood through your everyday interaction.
Organization of the essay
A) Discuss and compare your social location in your new neighborhood in the US with your
neighborhood in your county of origin. Focus your discussion on the status and roles that you play
within this new neighborhood.
B) Briefly discuss and compare the values of your new neighborhood with the values of the
neighborhood in your country of origin.
C) Discuss a specific event or experience in your new neighborhood that caused you culture shock.
D) Discuss either the concept of Dramaturgy or Ethnomethodology and apply one of these concepts to
explain what your culture shock helped you understand about the values of your new neighborhood.
E) Reflect on what you have learned through your socialization into the values of your new
neighborhood by using Cooley’s concept of the Looking Glass self to explain this process of
socialization.

Essay assignment 2: Analyzing the stratification
and sustainability of your neighborhood
Overview
For this 500-1000 word final essay, you will analyze the sustainability of your neighborhood
though the application of sociological concepts and the use of primary and secondary research.
Organization of the essay
a. Provide an overview of your home neighborhood and state your main idea about the key
assets and challenges to making it sustainable.
b. Support your main idea about the assets and challenges in your neighborhood using
demographic data on class, gender, age and ethnicity and using first hand observational data.
c. Use at least two theories or concepts from the textbook and citations from at least two
readings from class to analyze your library and observation data to order to deepen your
analysis around the sustainability of your neighborhood.
d. Suggest possible ways to make your neighborhood more sustainable that build on the assets
of your neighborhood and also address the challenges in your neighborhood.

Collaboratively Assessing the Essay
Jeff’s rubric

Aurora’s rubric
●

●

●

All guide questions answered
comprehensively.
Sociological concepts were applied.
Demonstrated ability to apply the
lessons to concrete social, cultural
and personal issues.
Clarity and readability

●

●

●

●

Purpose and Audience
Development of ideas
and analysis
Use of sources
(sociological concepts)
Clarity of language

Integrated and Scaffolded
Assignments

Co-teaching and Communication

Tips for identifying, developing and
teaching a linked ESL-content class
●

●

●

●

●

●

Advocate and/or search for institutional supports and structure for faculty to make this
linking possible. Co-teaching requires more work than teaching a single stand alone
class and you should get compensated.
Identify disciplines, content and themes that match your interests or expertise.
To make a good co-teacher match, meet formally and/or informally with potential coteachers to see if you are good matches, such as having shared interests and
complementary approaches to teaching.
With your co-teacher define the theme and sketch out a course description that will
engage your students and brainstorm ideas for integrating the learning in both classes.
Frame class content and assignments around student backgrounds and assets to
support them in engaging deeply in the discipline content.
Determine a way to communicate regularly throughout the duration of the class and be
flexible.

Brainstorming session
Integrating the assets, content and learning around
the communities of your students
–

What different communities do your students belong to?

–

What are the assets of those communities?

–

What are the critical issues facing those communities?

–

What assignments build on these community assets to support
support them in engaging deeply with the critical issues in these
communities?

